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ABSTRAcr ; 

A third-party evaluatio-n was conducted to assess the 
accomplishments of a pi^oject designed to -improve the quality and 
.demonstrate the .most effective nethods/techndgues of career education 
in four Nev Hampshire liigh schools. Accomplishments vere assessed in 
the following areas: development oj^ a. staging model; curriculum 
infusion; school-community interflow; and learner outcome objectives. 
Several accomplishments were noted regarding, the development 9^ a 
staging models and curriculum infusion It was concluded that attempts 
to increase the school-community interflow through structural change 
in the schools* basic operations was not consistently treated as a 
priority product objective. Since the project did not geherate data 
needed for statistical analysis, the assessment of learner outcome 
objectives was based on the evaluator's observations at each site. 
These observations led to the following general conclusions: 
community represen-^at^ves were involved/ in needs assessment at some 
sites but seldom involved in working committees; teachers at all 
sites were involved in curriculum infusion activities; counseling 
departments at three sites developed systems to monitor developmental 
activities and address neglected areas* but Ithey did not appear to ' 
initiate training for teachers and administrators; and administrators 
and policy makfers at some sit^s increased their r€S4ponsiveness to t^e 
group land articulation to the community, but they were seldom 
involved in working groups ,and have not yet installed structuiral 
changes. (BMK ^ 
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^ F^AL EVALUATION , i 

In accordance with the "Outline for Project PerformJkce Reports 
this Final Evaluation of the New Hampshire High School Career 
Education Model is presented in th^ fol 1 owing m&nner: > 
^I» Implementation of the, Evaluation Plan to 
^ Date ^ 

A. Research Design < 

B. Instruments , 

^ C. Data Collection Plans and Activities 
II. Data Showing Project Accomplishments with 
Explanations of What Led to these 
Accompl i shmen t s 
>^ III. Data Indicating Lack of Succlpss with 

Explsrnations of What Hindered Success 

^ • 1 

'. ■ 

Section I; Implementation of the Evaluatio^ Plan 



^ NOTE: Many readers may wish to proceed immediately to 

Sections II and III on Project Ac^bmplishments 
and Problems. ' \ " ' 



With the av ^ ' of the 0ffide of Educlatio ^ m ' ducation 
grant to Kr^n^^ tate College, evaluation . ^j^^r^ were issued 



and Northeast Superintendent and School Board Consulting Services, 
Inc. of Merrimack, New Hampshire was selected as the third-party 

! * ■ * 

evaluator, with Mr. Melvin Severance and Mr. Peter Fellenz per- 
forming the on-going evaluation activities. With one major exception, 
the evaluation design remains consistent with the design in the 
original proposal. The project expected to measure student learner 
outcomes with a standardized instrument such as the Career Maturity 
Inventory , (John 0. Crite^), oi the Assessment -^of Career Dev^lopment r 
American College Testing ^Program. .However, the final contract « 

negotiations with the Office of Education allowed only 27o to 37o of 

" . • ^ 

the grant to be applied to the third-party evaluation. These limited 
remaining resources are easily consumed in assessing structural change 
and the development of participants as managers of c^iange. Students' 
outcome testing was no longer charged to the third-party devluation 
effort. ' 

Research Design . The design addresses structural change 
objectives in terms of 1. the development of a utilized **step-by-step 
staging matrix for high, school Career Education", 2. "the development 
and infusion of an infused curriculum by teachers and counselors*^, and 
3. the "achievement of significant change at the high school level to 
significantly increase School-community interflow". In addition, 
learner outcomes, along with tentative indicators of success, were 
established for each of the participant groups: student bodies, teacher 
counseling department linistrators and n 'ic in^- and community 

^ ..oLxutitents , ill measuring structural cuan^. roject, and to * 



Educallon staging matrix or rnodol. (Progress onl^lfils objective Is 
dU(u«^rfl within I ho fn\]<iu\uy,\rt \ \nun. ) fUo rv/ilu/itom Imvi. not 
(]pvp\niJf-(\ i<p«?cl |1{ (hnckl I ql t, irj |,o „r,rir1 )n f\n\.n ( o I I t I on , quili,rliPc>. 
llflts Interact with the ncofin assr^iBmontfl nntl gfj^l sotting /ictlvlMcft 
accompl I «hi!(l at enrhof t lir four nltofi. On thr of ln^r h/iofj , . t he fvnl-^ 
ufl.tors have utilized the Infllcntorn of success w1 thi n the design to guld4 
thetr observations of project activities, Inte-rvlews of project cerilral 
and site staff, anfl review nf f)rf))ect records anfl [>ro | e( t s ..^^ * 
The iiprlng'of 1976 has Irft t fi(< ev'aluators deponflent upon ifiel r 
Observational and Interpretive skills in assessing learner outcomes 

across the four 'sites. The range and .variety of local site action and 

■ / 

' / ' ' / ^ 

the limited resources which the final evaluation contract ^Ptlpulaterl 

have precluded a common data collection procedure for the four site.«i. 

As we shall discuss below, the manner ^nd mode in which the staging 

matrix or mpdel was actually developed has obviated its usefulness as 

a tool for . evaluation* of growth-";a^the fpuc; sites. 

Data Collection Plans and Activities . The final evaluation contract 
placed a weighted emphasis upon observation of group processes at the 
various sit^s (twice per\year for each site), and observation of ' 
central staff act 1 vi 1 1 es . ( espoc l a 1 1 y as these activities Ihvolvo Inler- 
fletlotl among -themselves, I lie \i)vt\\. parllclpants, ancf the advl^qry 
\^comml t,toe. ) Further data on the of f o^ct i venews nf \hl change procpflBps 
cotnes. fromyslte recordfTi^staf,? reports, slt*» and centr^al stflfi;, interviews, 
and a review of the products of tlie varlouj* workltig groups. 

, To dtttf > (.hine I"), 1076), t h«r>vahjat(jrs have ol^OfMvrrl Uie majot 



two- day /Workshop at Keene, written an analysis oL th^t workshop and 
discussed same with the central staff ,/ observed the .actions of various 
committees during visits to three of the fo«r sites, .(including lengthy 
pre and post interviewing sessions, wi feh the central staff responsible 
fotf each site as well as with key personnel at each site,). Finally, 
staff records have recently -be^n reviewed at the central c^ffrice a^6 
interviews have b^en conducted with the project director and hife'two ' 
full-time field staff. * ' " ) 

Further activities have indjuded a March, 1976 visivt to the fourth 
site and four late Spring site visits to each of the Sites. An end of 
the year analysis of the projected products, or strtictural, changes'--^ t^he 
staging tn^trix, infused curriculum, and increased school-^ommonity 



interflow is also based upon interaction with the project^s central 
staff both before and after the Spring visits! ^ ' 



Section II; Accomplishments » ' 

Before proceeding to an analys^^-^of the individual structural 
change and participant outcome objectives, this evaluation team believes 
it is of value to briefly adatess what can be caU^d a "macro-issue" in 
^he implementation of any new grant: Does the project staff match the 
project's goals well enough to meet expected accomplishments and does 
the project show signs of implanting itself ir\ local school system s so 
as to produce meaningful on-going wdrki;ig relation^ships? (NOTE: 
a V^oject^ wher ♦Ihese questj^ons are answered in the negative, there is 
little reason proceed with a more detailed analysis of specific 
project objectives.) \ 

In ehe case of thisi project, a credible staff, has been brought 
toget;^er ." " The diYector hasr constderabTe experienc? in the m 'ar^n. — 



/ ■ , ^ ^ %l 

of school-based Career Education projects, and the ^wo full-time field 
staff have sufficient academic training and experience to build positive 
working relationships. The graduate . intern of the .staff is involved , 
both in central of f ice and, -( to some degree), on-site activities. 
(Similar comments q,re made below regarding local si ter managers. ) 

As to the project?s ability to implant itself in the local educational 

*^ i 

environment, the tentative answer is somewhat posijtivej yet too fre^u^ntly 
ambiguous. ^As is discussed below, the "positive" relates to the - . 
accomplished selection of site managers, the establishment of various 

. committees, and the holding of jegular work sessions. The ambiguity lies 
in the lack of a percieved sense of urgency and lack of significant 

^ administrative.-involvement gt several sites. (Limited interaction 

between project management and local administrators may also be relevant 
here.) Given these sites, can effective utilization of funded resources 



• happen without such urgetfty and administrative involvemen t? 



6/ 




Objective One : The Staging Model 

"The. meeting of structural objectives can now be'analyzed. 
First, several accomplishments can be noted regarding the 
development of a staging model:' ' ^ ' 



Accompl i shment s ; Staging Model 




A project start-up conference, with good repre- 
sentation from each site, was held in Keene on 
Oct, '2-3, Two resource p^ersons with national 
experience in Career Education and educational 
change made lengthy presentations. Participant 
interaction was quite highy^ questions— were fre- 
quently structural . in nature and showed a willing- 
ness and ability to percieve of curriculum change 
as. encompassing more than the development of paper 
curriculumv^products, 

A draft of the -model document was prepared prior 
'to the conference; the twelve student outcomes, 
along with various descriptors for each,' were 
reviewed through group processes, 

i¥ revision of the draft, along Hith introductory 
information, was soon produced irra distributed 
for ^'te use in goal s'etting activities. 

The' revised draft was mailed to relevant persons 
across the country for theii; critical response 
through an attached questionnaire. Initial 
response was good. 

Key personnel in the State Department of Vocational- 
Technical Education have been involved in the early^ 
development and cji-tr^ue of the model. 

The project /director has involved the third-part^ 
evaluator artd two curriculum specialists in lenJth^ 
reviews and critiques of the eventual matrix instrument. 

A- cross-section of adminKstrators and facurtyXof ^§'ach 
school has been repeatedly^nvolved in f ield-teVt^ng 
and instrument. 

The project .director has responded to^ a portion of 
these overall critjiques in the preparation of thfe 
final model/instrument, ^ 



Despite the evaluative comments which will 
below, the instrum^ff^ a'ii^^f inally develop^ed 
consistent, gives e^rmp-t-ft^^oiLthe range of 
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in each domain-, includes a -scoresheet whicK should be of 
help to local users in building a profile of their school^ 
\ and is» professionally attractive and clean, so as to serve 

as a possible basis for others whomay wish_to choose this 
approach in further development of an instrument, 

' / -^ . J' ' ' 

Objective Two:* Creating an Iirfus^ Curriculum % ' 

~~~7- T - • . • , 

A,<ij}review of this objective will be fairly brief for several 
'reasons; the evaluation contract 'concentrates on learner outcomes 
rather than products; at seve^raT sites the products themselves are' 
still being completed as the Spring •evaluation occurs; and the 
management and ey^luators are in general agreement that the products 
have more v^lue as reflections of processes within sites than as 
curriculum products ready for broad .disso^inatiori ?to clJassroom ^ 
teachers. - Following the^.suggested U,S^,0,E,' format, accomplishments 



will be\listed here. Any lack of success will be discussed in a o* f| 
following section. 



Ac c omp lis hmen t s ; Infused Curricijlum - 

* Eac^Bite did develop a curriculum product. . Three 
were Tor English and a fourth was^- integrated. 

* Each used" some standardized format ^so thSit once the ^ 
reader "picks up .the system, he/she can^ survey a wide ^ 
rarige of currlcjulum plans.' _ ^ ; \ ^ \ 

' " ' • ■■■ * " ' ■ ■ ' 

* Several sites utilized a broad tearner. outcome approach 

as a way pf indicat-ing gaps i,ri present learner activities,. 
(^6b^ eyaluator found a display of healthy tension between 

< current and future activities to be' very heXpful in gettingN 
!an evaluative handle on the^ni^ny pages of curriculum mater- 
ials develop^^. ) . , 

* ' Spme sites fjlid take a step toward identifying evaluative • 
^ technique^ ^Lnd resource materials fqr the related \ 

activii^tes. .example, ^the ^'performance indicators" , 

which'one site identifies in its CAREER DECISION MAKING 
SKILLS unit are clean and Specific. *'Ciean*' means that the 
curriculum>committee successfully avoided the muddy repeti- 
tion which^o often occurs atlthi's evaluative level. Good 
^ ^ indicators are more^tha^i a further dlsection bf learner 

1*^' obj ec^ve^"*tM: compecfe^ci^s (making social decisions ^s NOT 



3 ■ 1 



indicator of decision making in general). When the 
" C^fllEER DECISION MAKING SKILLS unit says, "After. 

completing a standardized aptitude test, students will 
identify occupations which correspond>«%p his/her test 
results", that unit h^s' properly writJren performance , 
indicators. 



Objective Three ; Increasing School Community -Interflow 

This structural change objective has not received the llevel of 
attentj^on given to the development of a staging model or the creation 
of infuse^ curriculuTD^ "Interflow" is not a paper product; 
Measurement of its occutance is' dependent u^dn two factor^. Firsfe, 



'thtere would be evidence' that the individual "school identified, . 
developed,- and implemented specif ic .mechanisms for incr^sing .the" 
flow.of^ stu'dents into the community ;and of commup^ty pe,ople into the 
schoql. Second, there would be suffic baseline data to compare 
a^gaihst some* anticipated level 'of increased interflow, ' ^ 

I A review of sit€ observation notes^ site ^nd project records, 

j . ' \ ■ - . ' ^ ^ : 

and the products of the^ sites indicates that a goal ofJihcreased 

.. ■ ' . ■ , I - - 

school -community interflow may be implicit^n both the stkging* model 
and the curriculum products. However, th^e systematic identification 
of broad mecl^anisms for significant iticrease iS not apparent* 
Furthermore, the project came to see' itself as 5(^re- implementation 
project. There ,is no assertion that Jfe^road implementation has either, 
occurred of can he measured at this date, ( HOTE ; The planning process 
carried out at the sites did invol^ community iyembers in school activitfe 

and did move some school members e community.) The degree t^ 

' ' . 7 ^ 

which thi9^process may continue orexpand ne^t year and thereafter , 

will Ue discussed at length in thiB followrng "Learned jOytcomes section\^ 

The above discussion simply obserye^ that a" frontal attack" on dynamically 



increasing interflow through structural change in the schools' basic - 
operations was not consistently treated priority product objective 

during the year being concluded. ^* . " , 

Section- II ; Accomplishments (Continued 
Learner Outcome ObjecCiVi^ ' 

^ Both^ithin the origihal propt)sal fcft funding* and within the 

-w evaltrfeiJ:ion design as contained in tbe contract, emphasis is placed 



come 



n articulating the indicators^ of success related to- learner out- ' 

objectives for the key groups, of persons involved in s|J:e 

activities. To provide a ^'framework for this key section^ these ^ 

objectives,, (and a summarized version of the indicators of succes$5, 

are not presented. . , , - 

LEARNER OUTCOME OBJECTIVE : Thfe^ commupi^ t^^^ shall 
* become integrally invblved in ^he workljig 'sei^&ions^ they not. 
only react ^o dthers but as they all rhlt^atje 
and strategies for structural' changel -xi ^-. J--.^.^' ^''^' '' 



COMMUNITY SHALL BE:^ ^ - 

1. Involved in d^eloping the change model and selecting the 
parti cipanjts atS;^^ V^^^^l s .'^ - ' n . 

2. ^Integrat^ cbmmunijty needfe ajid related resourcea^in a 

comprehensive assessment. / 

3. Play a role ifi analyzingl^assessment data' and shaping goals 
and objectives. 

9 



4.^ Develop a* leader sl\|jp' r<n.e in' calling meeting6)^and mbvinfe/ 
^ • items from group to general committee. 

/ ' • ■ ■ . - 

y. Become involved in ^tt)ject evaluation and utilize access 
to project records and staff. . \ 

LEARNER OUTCOME OBJECTIVE ; Thle .teachers at each of^'^e fpur high 



^schools will be part of^the atr^tural reshaping of the 
curriculum so as- to incorporat^^areer Education Co'ncepts. 

1. WyrHin woflk sessions they will develop written descriptions 
of the present academic curri?ealum in theit area. 

/ ' ^ . • ' . 4^'- 

2. They will develop a list of career Education goals acceptable 
J to the . ^EA/ . ^ , 



3. 




' 10 • - -. . ' , 

3. , They shall specify student outcomes that are career related, - 
. : . • ■ ' ; ■ ■ / ■ . . ' 

4. They shall develop methods of infusing career education 
into> each, academic "element", (poetfy,\the essaj^, ' etc, )• 

LEARNER OUTGOME OBJECTIVE : The Counseling ^^departments will develop , 
the career guidance program developed by the New Hampshire Depart- ' ^ 
.ment of Education and the N.H.Personnal ^''Guidance Association,^ 

• . ' • ■ • -' • , ^ ^ ■ . ■ . 

1. Maintain a matrix of developmental activities, implementation 
to date, identijficatlon^and^addressing of activities being :> 
neglected, ^ * ^ ^ • . 

2, Initiate tra|.ning for teachers and .adtoinis^tra tor s^ ^ % 

Establish and maint^ain* career .guidance controls with.^ . 
evaluative inventory of materials and resources. 

■ ■ • . ^ r \ , ^ , • . . . ' ■ 

4; Work periodically with teach^r-S iri both f lassroom and group 
guidance sessions. . ' " * 

LEARNER OUTCOME OBJECTIVE ;^ Administrators and p6;licy maker's shall 
iricre^se^bility to understand and'act^ppn needed s.triictural 
changes f©4^ curriculum infusion, career guidance, and school-' 
community inter fioW through^ the following: , ' / 

1. Qn-going participation in working grxoups, ■ i^M^ . 

2, * Responsiveness tdN^he g^oup and articulation- to the communiity, 

V ^. Presenting two structural changes, (have at. least one installed). 

If this vere a more traditional evaluation project, a variety of ^d^jta 

tables could now be presented. Then statistical techniques, could b€| I 

u'sed to ascertain whether significant growth had .ofcrcurred. As th^3,«pfoject 

.^^^did not'gene^ate sucha^ data\)ase, the writer will here present ^J^'lf 

summary (pf his observations at each site, ^jif 

An effort was made^to^^bserve site particip£ltitS=^ in tho^e tj^es of 

activities which would best illustrate such questions as— Do|l the site ^ 

feel ownership of "its products, and processes?. Does, it ha-^^jiian integral 

' * • ' * ' ■ " ' ^> ' . ' 

,and critical grasp of its efforts^ so that it can continue remodieling 

an,d further the development* process? Does the site demons tra^te an 

' ability to sell 'its work throughout the school, community an^- the stat-e? 

- •■ ^ •■ ■■■ ^ \ 



The following site, summaries wi IT continue the practice of" not 
referring to sites by name. In addition to the reasons given in the 
interim evaluation, we must now emphasize that the match between the 
evaluator* s schedule and that of si te ^activities meant that some 
sites had a better chance to '*sbow theit best'* throygh advisory 
council meetings ot disserpinati-on conferences* The reader is en- 
couraged to read t)ie report in big chunks, to, hold it at^'arm's length.' 
Look for. broad strokes showing the direction of movement rather than 
'for your own face. This report is not an/evaluation of any individual 
or any speci f ic"^ site > (This section will conclude by comparing the four 
site descriptions to the Learnet Outcome Objectives. Some tentative 
generalizations will be made regarding overall project performance.) 

Site #1 , . 



At this site the evaluator was able to observe an Advisory Council 
meeting^ As the meeting was attended by representatives of all site 
activities, and as the agenda included ^epo^ts and ^j^inning of the 
Advisory Committee and of the working committees--Guidance/Community 
Co^ittee and Curriculum Committee — and as bothi^^he dissemination 
con;fer'ence and end-of- the-year strategy for recommendations to the 
school committee were treated, the observation of this meeting „v^s an 

r ' ■ 

excellent basis for soijie broad interpretations of growth among the 
participants. 

Fourteen persons attended. This included the high school principal, 

a school committee member, four community members, one student and seven 

members of the high school staff. FLrst the school committee member sum- 

marized a Child Development survey conducted among the studei^ts - much of 

<■ • , . . ■ . • ' - . 

the work had beeri done b^ the student who. was present, and mo^t of the 



[ ' 12, 

J 

members took part in the discussion. Differences between psychological/ 
sociological approach and a more practical approach were clearly de- 
veloped* The principal took initiative ^to discuss how this matter 
could be brought to the School Committe€^ for possible action* 

Second, the site coordinator reported on a Career Education and 
^Social, Studies workshop* ' Irhe repor^was comprehensive and interpretive; 
the response was lively* Third, the chairperson of the Curri^culum 
Committee reported on> a decision-making workshop and on a Cobb County 
Career Education Workshop* Again, the report was clear and interpretive. 
The discuss^i'^i^hen moved to a report on the editing of "New Hampshire 
Jobs" so as to teduce sex* stereotyping of jobs described therein. The 
few responses were somewhat joking in tone and raises some questions as 
to how seriously this particular national Career Education Objective is 
being considered. ^ 

Fourth, the Guidance/Community Committee presented its planning 
product and clearly ^alyzed the value of th^ pirocess utilized. A 
communit}^ member questioned the numb.er of technical terms used in the 
format. The School Committee member also noted that this .could limit 
community^nder standing . After much discussion a staff member 
questioned whethet an expanded glossary was a sufficient way of dealing 
with the issue of technical terminology . 

Fifth, the Curriculum Committee chairperson reported on utilization 
of the Decisions Booklet. Agafn, the presentation and interaction was 
clear and lively. Sixth, the plans for the upcoming dissemination work- 
shop were reviewed. Seventh, a lively discussion was generated on the 

project's staging model instrument and on whettier the instrument would 

J 

have "saved a lot of time" had it been available at the beginning of the 



12 



year. The contribution of a communi ty^membe r was particularly^'^ 
noteworthy - Hqw could the instrument have saved time when an 
in-de^rh\study of the^sch^ool must take pUce before the, instrument 
can be fruitfully completed? 

The meeting concluded with the shaping of steps necessary to m^ake 
clear recommendations to the School Committee, While the evaluators 
are unaware of School Committee action now being taken, the„ recent 
receipt of materials from th.e Advisory Committee's subsequent 
^planning session indicates that such recommendations are clear, 
forceful, and recognize various fiscal options. 



Site # 2. 
— / 



At this site 'the evaluator was able to interview the site manager 
and meet jointly with the site manager, the Curriculum Committee, 
(made up of English Depd r tmen t^embe r s ) , ^and ^he-^ Guidance Committee. 
'The site manager shared some materials on the forth-coming 
dissemination conference and described t he . cu r r I cu lum revi s ion actions 
of the English I)(^pa r tmcn t . According to the site manager, the high 
school was ready Lo. evaluate and change the English Curriculum. The 
New fiampshire Career Education Project i nj ected ' sensit, ivl ty to the needs 
of students and employer needs, as well as an accent on basic skills. 
The department . also moved from its mini course curriculum ust\^ data 
from the needs assessment. 

•At the guidance level, the site manager spoke of the recommenda- 
tions to the School Conunittee on a revised testing program, and of the* 
Resource Center tU)W })cing used. Increased attention to the now 
col.lej^e-bound was also noted. Upon questioning,, the manager acknowledged 



a lack of student and community Involvement In the activities particular 
to thlM project, A lack of sufficient time was given as a reason for 
this Lack of Involvement, 

The Joint meeting of the Curriculum ariT Guidance Committees gave 



the ev^jluatdr limited Insight Into the 
and other arrangements nefeded for '^the 



developmental process # Materials 
forthcoming dissemination conference 



were reviewed. The evaluator raised several questions on the value of 
the yea'r's efforts. The partlclp^ants remarked that the direction was of 

benefit to the fifty percent of the students npt college-bound. Response 

V ♦ ■ 

was mixed onVhether the Career Education project had significant Impact 
on the- eventual revision of the English curriculum. Finally, the 
question of student Involvement In- cpmrnlttee actions brought the reaction 
that students have a real capacity^ to contribute but that such involvement 
was delayed until the committees had time to pull themselvjes together 
first. 



Site /n . 

At the third site, the evaluator was able to interview the site 
manager, the head counselor, a school administrator and two teachers 
from tlie f'.u rr i ( u I urtt f :ornini 1 1 ee. The site manager noted that both work- 
ing corranlttecb h<'jd d,i#veloped their programs and that project funds were 
being used to purrh/jse a wide variety of C^areer Education materials. 



liilfiK iwd^ wf-rr liViil hjt)l4;, to hlrt: a ahort-terrfi full-time Kcb<;urce 

■ \ 

Spoc I a ) li t lu <J<vil'>|> ImpI errienttttvhm ^ui<l<'llncn for a: (Career Education 



Kc source r. enter. 



While saying lie fwidn* t given much thought to Staff Uevcje'l opmeht AS 
SOCH, the site manager noted that any member of working pommltt^es 
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could explain the final reports, that both the English and Foreign 
Language Departments had good commitment from their chairpersons, and 
that successful needs assessment activities; had drawn a School 
Coninittee commitment to ?on- giving follow-up of graduates. 

The counselor interview produced observations that the proj^ect had 
helped to create the tinfe for a total revision of the departmerit'ss' 



approach. The school is ready to implement a system for reaching all 
students 4n terms of their needs. While the system was largely adapted 
from Deleware, the project did give the counselors fresh, local need:s 
assessment data and the opportunity to tie thei/v ideas to the English 
Department* s Decision Making Cujrriculum. 

The counselor did note that the Unvo lye^ment of stuc^^nts and 
community members had been limited, that while the counselors them- 
selves were happy with their product, most peogle In the school will 
still be watching, (through conference^ and implementation), before 
"buying Into" Career Education, 

* Tbe interview with the adtnlnlsi rator was fairly 
degree that ^he had been able to become familiar with project activities, 
the administrator knows that the participants are pleased with their 

efforts. As an administrator, he plans on taking their advise next 

^? 

year. , 

Finally, two members of the Curriculum Committee gave t^e evaluatoi 
considerable time to expire ^their work and expectations for next year. 
The school Is now ready I'o take a structural approach to Decision 



brief. To the 



to speak 



Making and Value f:lar i f i ca t Ion. ^ This site'^as less willing 
enthuslasSvchlJr^^ they haJ used; Both te£ich&4?s felt 

that their committee m^pmbers had already been familiar with various 



needs assessmeat processes and that no new process was needed; They 
did .n^te that the group h^ad learned to share. 

Both -were. concerned that administrative involvement continue t6 
grow. ' ^uch involvement appears necessary if Career Education^ is to 
move-beyond a few <iepartments and if it is to be bigger than a few 

teacheJs nov committed to it.) 

X ■ I 

^ Thjb;faj:ulty interviewees were pleased the conmunity member be- 
' , . '' ^ « 

^came invelv^ed dn activities Uf the proj ect and - that \ very positive 

attitude toward such 'involvement was generated. As for' student 

involvement, they observed that the' size of- the Advisory Coiwnlttee 

*may hav^ been too large/to be really active. They did not believe 

that student involvement , on the Curriculum Commi ttee i t,sel f had bfeen 

suggested. 

- < v •, - . " I 

In concluding, the faculty members not^d that the "Career Ed" 

^t%^might not be. useful in ^rther Implementation, but that project 

including the 



J^j^^ chance^ of all s'tude^ 

^ ^eg^^bp.^ roadfen ttieir outlook and 



to be. familiar with 



Site #4. 



- At this, site the evaluator had his best opportunity to see whether 
.those Involved in project activities are now able to share their work 
vwJlh Other?/. More than forty attended from five neighboring schools 
and from another pro J ec^' si te . The site manager, superintendent, state 
consultant, project dl rector, principal , Curriculum Corrmlt tee member, 
and fiuldanct Corfinlttee member all made presentations and handled 
questions. During most of the day the attention level remained high, 
(e. (J. eyes forward, (juestlona from many in audience). 



FiVst the site manager gave a thorough contextual introduction. 
Second, the superintendent talked with bre'adth, vigor and a sense of 
questioning and personal involvement about a competency based- approach ^ 
and care'ef clusters concept, which produces options for the student. 

, Third, the state consultant reviewed the National Career Education 
scene while the project direcfe^dT discus^sed s^ate. action and em|)hasized ^ 
:vt^ goal of making Career Education s structural- aspect of the system 
rather thai]^ a" bo It-oin** phenomenon, * <^ ^ 

Fourth, the principal, gave an overview and^ then introduced the 
Oregon film on a competency approach. Questioning was lively with 
good interaction among the participants themselves. ^ In answer to a 

question from the evaluator, it seems that the community has>jhad 

' >1 - 

* limited involvement in the competency bapedi^approach. Several actions 
have involved the site's Advisory Ci^mmittee in providing information 
on Career Education aspectis of this effort. 

Fifth, a member of the Guidance Committed reviewed the activities 
of this committee. While saying that the early stage involved "keeping 
minutes and wasting hours", he proceeded to describe how a clusters 
approach would help a student determine a path through high school^. * 
Following the presentation, there was good interaction amoiig the \ 
participants. 

Sixth, a Curriculum Committee member described ,dts work% After a 
new comments critiquing the process - - "So much time to come out with 
so little" and '*Wie came up^with a beautiful chart but don't know what 
to do with it" - - the speaker did note how the committee addressed a 
few broad issues and proceeded from there. He noted that good develop- 
ment ^^p,ended on interaction between goal and i/tidicator levels, and that 



progress oc(^rred when the committee asked, "Ideally, what should be 



happening in the classroom?'* 



' During good, participant interaction, ttje speaker noted that their 
committee was now 'ffiore proud of the pr^ocess -than of the product, and 
tthat-tKe process works only- if Jthe group* finds' its, own starting point 
"What is Career Education?" - and determines its own approach to needs 

assessment. . 

.. ^ , . , 

At § most practical level, the paying-^f staff during the period 
of frustration was said to be essential. Without such funds, a system 
woald^eed administrative leadership within some on-going ^Istbry of 
action, 



Learner outcome accom plishments can now be tent atively iu 
Any lack of succ v/iU.be treated in the concluding sect of the 
report. All corranents will follow the evaluation design format sum- 
marized previously. ^ . 

Community representatives dld^jbecome involved in heeds assessment 
at two, (possibly three), sites. In,,tho^e cases, they did have access 

to project staff and may have been somewhat ihvolved in data analysis. 

• ' ° 

Teachers at the sites were involved ifi describing their present 
curriculum. Those orf the Curriculum Committee usually shaped some 
list of goals and related these to School Committee policy. /They di^ 
r^ork the Career Education Model materials on student outcomes. They 
usually developed preliminary ^methods f or iniusing*' Career Education 
into 'a particular academic discipline. 

Counseling departments at three of the sites developed some sort 
of,T matrix or systems approach -to monitor developmental activities and 
address neglected areas. Periodic working relationships between 



/ 



improved - but to a limited 
ur of the schools. 



counselors and teachers were likely 
degree - at J:hree or possibly all U 

Administrators and policy makerV ; to a limited degree - at 
several of the sites increased their Vesponsi veness to the group and 
perhaps their ar'ticula'tion to the comn^innity. One ox two structural 
changes may have been recommended. 



Section III; Lack of Success v 

This evalulator finds it difficult to^ concentrate on such issues 
when the evaluation oo longer is of formative value to the individual 
project. Believing^ that several policy makers and .a few site staff 
may study this report, the following, (hopefully ?i:oncise), remarks 
are offered. > 

1. At the level of basic implementation/ (staffing, ineetings, 
reports), both central and site staffs "did , thei r jobs"./ 

2. • On the matter of community involvement in working committees, 
the decision appears to have been made early in thje project to place ^ 
them in an advisory role. • j 

3. In lik^ma'nner, the decision to make this a planning -^rathfsr 
than implementation year - appears to have beeh made fairly eajly in^ 
the prpject year. ^ 

4. Thfe central staff seemed quite excited about the "process"' and 
remains so to this date. The evaluators, however, have throughout the 
project ye§r been unable to find a "process" which is sufficiently 

open and aggressive to^meet the commitment re^lec.ted in the original 
design. 
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FollX)wing on. these remarks, the fol lowing '!'Lack of* Success" 



observations are ma^ by the evaluators regarding structural 
change obj'ectlves and learner outcome objectives. \ 

The 'Staging Model Is highly IntxtTspectlve and not -observation 
based. The original proposal says a good mode^ wi l^l overcome the 
administrative tendency to s£^, ''Career Ed, we are already> doing 
it, (Whatever "It" isl)."- The assessment instrument as eventually 



developed sacrifices clarity fpt\^^a^eduction.^^^ threat. 
A "needs work" category stays in although it is not mutually ex- 
clusive with other categ6ries. This indicators of performance^ rely 
heavily upon paper documentation which can be manipulated rather 
then upon observational criteria. 



^he Infused CuVrlculum objective received focal attention 
across the sites, while some implementation at each sijte during the 
second semester may likely have Improved the quality of the products, 
'the evaluators^e ready to asse^rt that several sites did avert the 
"Lett's reinvent the wheel with Learning A^lvlty Packages" syndrome. 

Increasing SchooUCoramunUy Interflow ^as not, the ^cus of ^ ^ 
attention.^ Limited successes are discussed In the preceedlng seo'tlon. 
Lack oif successes' are treated under Reamer butc^mes below. 

Learner Qijtcome Lack of Successes will again foilow the evaluation 
design format. First, community representatl^ves wiere seldom Involved 
In working corwn) tttjct*. Both Lho change m^nX and- the other patllcl panls 
we^re defined prior their Involvement. They did not play a leadership 
role^n calling meetings. 

Teachem were usually Involved in the manner originally described , 

22 " ■ ' 



Counseling departments d^S not appear to initiate 4:raining 
^ fpr teach^erk 'anlls^ministrators.' They^worked with classroom 



teachers to a jfimited degree. 

' ■ 1 " ' ' ' ^ X 

Administrators ^nd policy makers were seldom invoiVed in ' 
working groups and have not yet installed stru<^tural changes^ " x 



SUMMARY 



^ If this project is to be yaltied byTTS^^mparison to- general 
Career Education projects at the high school level, then various' 
project participants 6^n take some pride if! their efforts. ^ 

If value is determined ^by ^ the n^ssive need for secondary 
education to intersect wi/th twentieth century economic realities 
and by the extent to which the project and sites hay^e^^initiat^d a 
flight plan which can cross this domain, then the evaluator'S 
, encourage ^broad'er strategies airmail Revels - local, state and 



national - forlneeting such a need. 
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